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The primary purpose of this study of the general adjustment of twenty-
five delinquent boys in its relation to social treatment by the Ferris School
for Boys in Wilmington, Delaware is to answer or contribute to an understand¬
ing of the folloTTing questions;
1. What is the nature of the social environment of these boys?
2. "What are the mental and physical factors in these cases?
3. What is the nature of the adjustment program at the agency?
li. What is the present adjustment of these boys as indicated by
the institutional high spot sheet and the questionnaire-schedule?
Scope of the Study
This study is limited to twenty-five delinquent boys known to the
agency. This study, further, is restricted to the collection and interpreta¬
tion of data, and is not concenied with the evaluation of the agency.
Methodology
The data presented in this study were collected from the files of
the agency. No other factor entered into the selection except that some
boys had been committed with no State Mental Hygiene Clinic report, and
those whose case histories were incomplete, were excluded. All records per¬
taining to these boys are kept in the office files of the agency. Each fol¬
der contains commitment papers, the report of the Judge of the Family Court
of New Castle Coiinty submitted by the Family Couirt Referee and the Counselor
or the Chief Probation Officer's report to the Judge of the Juvenile Court
of Kent and Sussex Counties, the institutional high spot sheet, the daily
progress report, the social case history, the medical history. State Mental
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Hygiene Clinic report, reports from cooperating agencies, and Social Seinrice
Exchange Clearance slip.
The information contained in this study was collected through the
following techniques:
1. A review of the case histories of the subjects involved in this
study.
2. Analysis of State Mental Hygiene Clinic and Medical History re¬
ports of these subjects.
3. Through critical observation and interviews with the boys, and
the administrative and cottage staff.
Through administering the individual questionnaire with modifi¬
cations as found in Zena C. O'Connor, The Runaway Boy in the Cor¬
rectional School (New York, 1938), p. 73* A copy of the indi-
vidual questionnaire will be found in the appendix.
The writer in conjunction with the Case Committee which is composed
of the Superintendent, the Assistant-Superintendent, the Case Worker, the
Program Planning and Recreation Director, the Religious Education Director,
and the Cottage Life Department Director has participated in oral discussions
of these cases with reference to routine progress. The writer was held re¬
sponsible by the Case Committee for a verbal review of the boy's social back¬
ground, his family situation, his institutional adjustment, and recommenda¬
tions in regard to post institutional treatment. The recommendations were
discussed by the Case Committee in terms of arriving at the best possible
plan of treatment for each boy.
Using bi-monthly group meetings and interviews as a working basis,
the writer compiled a questionnaire of sixty-four questions which might dis¬
close his institutional adjustment.
This questionnaire was designed to e^qplore the boy's feelings in
six definite areas, namely:
S
1. Present cottage setting at Ferris School for Boys, friends, rec¬
reation, chores, rapport with staff personnel, discipline.
2. The Academic Department—what degree of success does the boy
feel in school?
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3» Institutional Life—athletic teams« work assignment^ grading
system, moral.
U. Ties with home and emotional reaction to letters, visits, gifts,
etc., dreams, conflict over difference in disciplinary methods,
cottage routines.
5. Horae, community, and family—feelings of security, interest in
friends, siblings, employment, can^, clubs.
6. School from which he came. Tiniancy? Satisfaction? How success¬
ful did he feel he had been?
The boys were well acquainted with the writer, and understood that
any information given would be in confidence. Most of what was told, of
necessity, required interpretation, as the boy was usually answering the
question as he saw it--often not according to fact.
Historical Backgroimd
John Ferris, in and by his Last Will and Testament, left his estate
in trust for charitable purposes with the suggestion that his estate be em¬
ployed in the establishment of a school for wayward boys. The General Assem¬
bly of the State of Delaware by Act dated March 10, 1885 incorporated the
institution under the name of ”The Ferris Reform School." Later, the name
was changed to "Ferris Industrial School." On May 10, 1919 by an Act of
the General Assembly, the State protected the Will of John Ferris by receiv¬
ing all of its assets, and provisions were made to operate the school in con¬
formity with the tnist established by John Ferris, the name of the school
was changed to "Ferris School of Delaware," and there was established a
Board of five Trustees, to be appointed by the Governor, who was vested with
sole and complete control and management of the school, authority to appoint
the Superintendent and other officers and necessary employees, and -who also
was to provide suitable food, clothing, medicine, and all things necessary
for the comfoirt and improvement of the school. They were also empowered to
mate rules and regxilations for the government of the institution which they
deemed necessary and proper for the public welfare and the best interest of
h
the institution and inhabitants. The Trustees were also authorized to pro¬
vide a suitable building with all necessary appurtenances, to be located in
New Castle County, for the use and occupation of the school, and to estab¬
lish such laws, ordinances, and regulations relative to the religious and
moral education, training, employment, discipline, mainagement, government,
instmction, safekeeping, and disposition of the committed boys as they deem
expedient and proper. In short, the Board of Trustees was given plen2iry pow¬
er in respect to the supervision, management, and control of the school.^
The service is statewide.
It was Tilile the writer wais at the Ferris School for Boys in Wilming¬
ton, Delaware as a student case worker that he became interested and decided
to make the study.
^Attorney General's Survey of Ferris School for Boys submitted to the
Governor of the State of Delaware—Spring 19U5. Unpublished.
CHAPTER II
THE SOCIAL ENVIRONMENT
The story of the effect of bad environment in producing delinquency
is only to be told by giving an account of the psychical effects on the un¬
fortunate condition.^ Poverty, crowded housing, and the like, by themselves
are not productive of delinquency. It is yrtien these conditions produce sug¬
gestions, bad habits of mind, and mental imagery of low order, that the trou¬
ble ensues.2
Statistics will be used to point out the physical and psychological
aspects in presenting the main points of defective environmental conditions
of these twenty-five Negro cases.
Three of the twenty-five cases had fairly satisfactory home surround¬
ings and twenty-two had homes which were dirty, overcrowded, or in a poor
neighborhood. The family group and the boy's relationship to it were felt
to constitute the psychological environment.
Family Situation
In the group studied, five boys were found to have lost at least one
parent, and two boys haul lost both parents. Five boys had step-parents. Of
these, two had a satisfactory relation with the step-parents but the remain¬
ing three suffered from partiality shown to half-brothers and sisters, and
from cruel treatment and neglect. The two boys who had a satisfactory rela¬
tion with the step-parents did not suffer from neglect or partiality, but
resented the replacement of their natural parents.
This antagonism to the step-parents is illustrated by the case of a
fifteen year old boy who was forced to work and support himself following
^William Healy, The Individual Delinquent (Boston, 1926), p. 2k»
%illiam Healy and Augusta F. Bronner, New Lights on Delinquency and
Its Treatment (New Haven, 1936), pp. 132-36.
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his mother’s death* Instead of ■welcoming the coming of his step-^nother, he
resented it because he had to work although efforts were made by the s'bep-
mother to vrin his affection in spite of the fact that she was an alcholic.
Incidence of Separation
Separation of the parents occurred in three of these cases and •with
far reaching results. An eleven year old boy, whose father had been charged
■with non-support, and had been consistently cruel to the boy and three young¬
er brothers and his fourteen year old sister had been running away for two
years before he was brought into court. His mother had separated from his
father and had worked as a Janitoress in a factory in order to support her¬
self and the children. Almost immediately, he began to steal. Psychiatric
examination indicated that he was suffering from a sense of social inferior¬
ity because of his mother's employment. IShen he ■was with other, children, he
felt so humilated he refused to play with them and gained his satisfaction
by stealing and numing away from home.
Parental Status for the Delinquents
Natural parental supereision or substitute parental supervision are
indicated as home supervision contributes to the delinquent patterns in
these cases. Of the boys studied, seven had natural parents. Of these,
five mothers were out of the home working part of the day while the fathers
were at work in all cases during the day. Two boys had lost both parents
and were reared by relatives and friends. Two boys had lost their father
and three had lost their mother. In three of the cases, the natural parents
were separated or divorced. Four boys were born out of wedlock*
Discipline
The question of discipline of the boy by the parents or guardians
was also considered. Two boys were found to have been subjected to too
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strict discipliney and five were reported to have had no discipline. One
may conclude that one extreme may be just as undesirable for the boy as the
other, for with too strict discipline there was insufficient satisfaction
and perhaps cruelty and with no discipline there was a lack of respect for
authority and control. It cannot be assumed that the remaining eighteen
boys had parents efficient in the administration of discipline, but the ab¬
sence of data is probably due to the fact that information regau:ding the
harshness of the discipline was not striking enough to cause the case worker
to record it.
Twenty boys were found to have mothers, step-mothers, or guardians
away from home during the day, because of the necessity of supplementing
the family income. Only one boy seemed to resent the added responsibility
due to his mother's absence. This resentment can be explained when one rea¬
lizes that he had to call on a baby sister at a neighbor's home and do the
housekeeping after school.
One father asserts that since harsh discipline made a man of him,
he intended to be severe with his children. Another says that he would
rather treat his children too softly than make them suffer as he did. Three-
fourths of the parents and guardians considered that their early lives had
been unhappy, frequently they had complained that they worked too early or
had been severely disciplined. The mothers seemed to show overprotection
or spoiling with ten of these delinquents.
Alcoholism and Objectionable Behavior
Alcoholism and objectionable behavior of the parents were also foiind
to cause dissatisfaction within the child. Seven boys were found to suffer
from cruelty and neglect due to alcoholism of one or both parents, and one
was perplexed by the problems of parental immorality. With these boys, the
objectionable behavior of their parents was not living within the accepted
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code of ethics, and this conflict resulted in a loss of respect for their
parents.
Home Situation
The relation of the boy to his sisters or brothers from the data in
this study seems to be relatively unimportant.
The ntimber of boys in this study brought up outside the family group
totaled five. Two boys were cared for by their foster parents. One was
reared by social agencies and two by relatives. No matter how ideal these
places were, it was evident that in these cases at least, the boys were con¬
scious that family relationships differed from those of children who lived
with their own parents.
Parental Einotions
Another situation upsetting to the boy was constant quarrelling aind
discussion between the parents as to the way in which the child should be
brought up. This situation occurred in the home of two boys. The atmos¬
phere of such homes was neither sympathetic nor healthy. The child soon
found himself to be the center of the group, with his parents quarrelling
about him, and as a result he neither had confidence in nor respect for the
character and authority of his parents.
The boys who had ment^llly disordered or emotionally unstable parents
were at a distinct disadvantage. One boy had one parent on parole from the
state hospital for the mentally ill. Sis had extremely unstable parents or
guardians. Neglect, cruelty, and indifference seemed to be the result of
such family situations.
Religion
Twenty-three of‘the boys studied were members of the protestant
churches largely as a result of parental affiliations. One boy was found
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to be a member of the Roman Catholic Church and the religious belief of one
is tmknown.
It is evident that formal religious training has not prevented delin¬
quency in twenty-four of these cases when strong personal or environmental
conditions were not squarely met. Participation in religious activities has
been quite general among these cases.
Occasionally, in certain unstable boys, there is a tendency toward
religious emotionalism and anti-socieuL conduct at the same time. The writer
is far from £isserting that religious life does not sustain against the pro¬
vocations and temptations of alcoholism, bad social companionship, and other
anti-social patterns.
The attitude of the parent or gueur^iian of these boys can with reason¬
able exactness be established in twelve of these cases.
Parents mainly unaware of problem - 3
Both parents refused to recognize
problem - 2
At least one parent had attempted
to understand problem but was unable
to cope with it - U
Problem recognized and attempt made
to meet problem by much corporal
punishment - 3
Cotirt Appearances Before Commitment
Twenty-two of the cases can be classified as recidivists. Of these,
seven boys had appeared in court once before commitment and fifteen had ap¬
peared before the court more than once. Three of the cases were committed
as a result of the first appearance in coxirt.
Age and Last School Grade Prior to Commitment
The findings concerning general retardation are in agreement ?rith
those of other studies which have shown that delinquent children are usually
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retarded in school. Notably among these studies are those made by the
Gluecks and Healy and Bronner. The age of the boys at the time of their
commitment to the Ferris School for Boys ranged from eight to sixteen.
Seven of the twenty-five boys had completed only the first grade prior to
commitment, three had completed the second grade, six had completed the
third grade and six the fourth, two finished the fifth and only one had com¬
pleted the eighth prior to commitment.
TABLE 1
OCCUPATIONAL STATUS OF HEAD OF FAMILY
Occupation
Government Service





















An examination of the commitment papers which accompanies the boy
to the institution reveals a variety of charges. In twenty-two of these








Incorrigibility (single charge) . . 2
Incorrigibility .3
Malicious mischief 2
Lack of supervision at home .... 1
Manslaughter ....1
Not clearly stated . 2
Total 2^
Truancy
The boys' commitment papers were used as a source for obtaining data
on truancy. The charge of truancy occurred among the group of recidivist
fifteen times. Often the child's total absence is recorded as truancy when,
in reaO-ity, part of it was "excused absence." Trusincy is an attempt at ad¬
justment.^ Frequently the boy may have been detained in the Detention Home
■4/liriam Van Waters, Youth in Conflict (New York, 1926), p. 90.
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pending a court hearing, or may be, according to the adjustment questionnaire,
in a relative's home, and the home visitor may record this as truancy. Mai^
times truancy of the half-day type, or disappearance, during the sessions,
is entirely overlooked. It is during these absences that some of the most
serious delinquencies occur. Truancy was more prevalent among the older
boys than the younger boys.
Larceny
Five boys were committed by the Family Court of New Castle County
on charges of larceny. Of these five cases, one boy had six previous charg¬
es for which he was placed on parole by the Family Court. The six previous
charges were: Two charges of larcenyj one charge of breaking and entering;
two charges for assaiilt and battery; and one for truancy. Another boy was
committed on a charge of larceqy with six previous offenses, namely; five
charges of larceny and one charge of tniancy. Three of these cases were
known to the Family Court only once before commitment.
Breaking and Entering
The recidivist represents all of the cases in this group. Breaking
and entering episodes show a pattern of gang activities. These boys broke
in and entered gasoline stations and hot dog stands.
Incorrigibility
Two cases of incorrigibility in this study which were committed as
a resTilt of the first appearance in the Family Court of New Castle County
are illustrated.
Case 1
Russell, an eleven year old Negro boy, sent to the institution in
February 1941; on a charge of incorrigibility was a situational problem.
Russell was examined at the State Mental Hygiene Clinic in January
19U14.. The married sister with whom the boy has been living has complain¬
ed that he is a problem at school, at home, and in the neighborhood.
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Since the family moved to X town, Russell has not attended school since
there is no colored school in the neighborhood. He smokes, hangs a-
roTind the factory at X town, endangering himself. The sister declares
she can do nothing with him. She has sent him to live with a minister
in Pennsylvania. This plan did not work out. His behavior was so bad
that he was soon sent back home.
The father died of pleurisy when Russellwas a year old. The mother
died in October 19k2 of cancer of the stomach. His married sister has
acted as guardian. There is another sister, age fourteen, udio is work¬
ing.
The impression of the state psychiatrist which was based on psycho¬
logical and psychiatric findings in 19UU propounded that RusseBwas
"mentally defective, functioning at the moron level in all spheres. His
social spontaneity is an asset if he could be kept under control but in
the present situation it is liable to lead him into difficulties." Fur¬
ther, the psychiatrist recommended that Russe^. is in need of close super¬
vision and of such training as he is capable of assimilating. Commit¬
ment to the Delaware Colory is recommended.
Delaware Social Service Exchange clearance revealed that the case
was known to twelve social agencies.
Case 2
Benson, a twelve year old Negro boy, was sent to the, institution by
the Family Court on a charge of incorrigibility in June 19U9» Benson
who was born out of wedlock is the youngest of twelve children. The
parents lived together five years or more and then separated.
Benson accepts the fact that his mother apparently never wanted him.
He has been shifted about from one sister or brother to another. His
mother seemed to have been relieved of any of her children when they
got into any difficulties. Three of his sisters have been delinquent
girls. A brother has been known to Ferris School for Boys.
Three cases of boys committed to the institution on charges of in¬
corrigibility are repeated offenders. There are many points of interest
about these cases which caui be perceived from the following synopsis of them.
Case 3
An adopted ten year old boy, parents entirely unknown, is reported
to be quite possessed by the idea of stealing. It is said that he steals
from stores, boarders, school, anywhere. He is quick and cunning.
Case U
The boy has been a great truant and mischief maker in school. He
has been maliciously destructive and quarrelsome at home. He is very
untruthftil at times. Has been in trouble on account of stealing with
boys, and has taken money from home. His people live in a good commun¬
ity, and the boy was going to school where he, evidently by courtesy,
was in the sixth grade.
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Case 5
Interesting, especially from the standpoint of placing in institu¬
tion, is the case of a boy of fifteen who has for years been engaged in
a wide range of delinquencies. He was accused of running away from
home, of petty stealing on many occasions, malicious mischief, destruc¬
tiveness and of some bad treatment of smeill children.
Malicious Mischief
The case summaries of the two boys committed to the institution on
charges of malicious mischief are given as they explicitly point out the
cause of commitment.
The first illustration of the reason for commitment is the case of
a thirteen year old Negro boy sent to the institution in I9I16.
Case 6
Fred was a school problem. He appeared before the Juvenile Court
at the age of nine in April 19ii2 for Isirceny and again at the age of
eleven in May 19UU for malicious mischief. Psychological and psychia¬
tric examinations were both given in July 19U5» The quotients are as
follows:






Fred was in the opportunity class in the public school.
Fred is ein illegitimate child, reared by his maternal grandmother
because his mother has taken no responsibility for discipling the boy.
She leaves it entirely up to the maternal grandpairents, who admit they
have no control over him. The grandmother tried to encourage him to
attend school but all in vain. It was stated by her that when the boy
was not in school, he was at a nearby tailor shop. The boy earned a
few pennies shining shoes and doing odd jobs. He liked to work and al¬
so desired to spend the money he earned. There was considerable diffi¬
culty in getting him to save enough money to bv^ himself clothing.
In school, his scholarship was said to be extremely poor. He reads
on the first grade level, his arithmetic was at a low level, and spell¬
ing on second year level. In handicraft class, he was only fair in hand
work.
The psychiatric interpretation of the case stated that Fred is out¬
wardly attentive. He cooperates as best he can. His answers are some—
idiat delayed. He sometimes changes good responses to poor ones. He is
familiar only with the most common objects and verbal concepts. His
social orientation is borderline. He reasons fairly well once given
the proper example from idiich to imitate. His school progress has been
slower than is justified by test quotients. His native intelligence is
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borderline* He needs constant guidance and assistance.
Obviously, the boy was committed to the institution to meet his
needs.
The seventh case illustration brings out the reality principle in
regard to his social backgro\ind which resulted in his being sent to the in¬
stitution in August 19ii6 on a charge of malicious conduct.^
Case 7
Jutson, a ten year old Negro boy, was a sex problem. He appeeured
in court in September 1$h$ as a witness rather than as a defendant, hav¬
ing been involved in sex perversion with an elderly man who was being
tried. It is not known how much court history this boy may have had
■^en he lived with a paternal aunt in Pennsylvania. Jutson who is an
illegitimate child has lived with his paternal aunt from fifteen months
until nine years old. Since nine, he has had two boarding home experi¬
ences. In July 19U6 Jutson was in the Family Court on a charge of ma¬
licious mischief. He was placed on probation by the Court in a foster
home* His foster mother.complained of his stealing so he was again in
co\irt. Later, he was placed in the Detention Home and on recommendation
of the State Mental Hygiene Clinic he was sent to the institution.
The puntative father was unmarried at the time of the boy’s birth.
Seems to have married mother later and divorced her. Little is known
of the father. He was in the army for three years, according to the
boy. Although his mother is married to Mr. A., the father still comes
back and lives at home for short periods of time. The boy has spent
little time in his mother's custody. As for possible conflicts reported
in his recognition of parental rejections, it is not safe to make a
statement. The boy has said, "I lived with Mrs. B. but I didn't like
it. If I had a chance I would live with my mother."
Lack of Supervision at Home
Case 8
Marcus was sent to the institution in September 19li5 by the Family
Court on a charge of lack of supervision at home. Previous court ex¬
perience was a charge of breaking and entering in J\me 191^3 • Marcus
was adjudged delinquent and placed on probation by the cotirt for this
charge of breaking and entering.
The father and mother have had little schooling. The mother claims
that the father allows her only $12.00 per week for all household ex¬
penses though she \inderstands that he earns $38.00 to $U0.00 per week.
Consequently, the mother is forced to work to supplement this small
allowance and to provide clothing for herself and the boy. She says
^A. Aichhom, Wayward Youth (New York, 1935)* P« 187*
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that the father frequently accuses her of unfaithfulness. She declares
this accusation is ridiculous but states that the father has been mn-
ning around with women. She named Mary Doe as one of his girl friends.
She suspects that he spends most of his income on this and other women.
The parents were married in June 19^1 after having lived together for
sixteen years. The mother explains that she thought perhaps if she were
legally married to the father, she might stand a better chance of obtain¬
ing adequate support from him. She adds, however, that things did not
work out that way. There is one sister, age sixteen, who discontinued
school when in the eighth grade. The mother says she had to quit school
and go to work in order to help support the family.
The mother is employed during the day as a maid and there has been
little supervision in the home due to the fact that both parents are
away much of the time. The mother made many complaints about the fa¬
ther's conduct and attitude. She says there is constant quarrelling,
frequently in the boy's presence.
Msmslaughter
Case 9
Pete was committed to the institution in June l^US on a charge of
manslaughter by the Family Court. The previous charges were assault
and battery, twice for breaking and entering, and once for disorderly
conduct.
The social case history indicates that Pete comes from a broken
home and his delinquencies began early in life. Pete is the oldest of
four siblings. In 192U the father, then sixteen, was indicted for first
degree murder. The state later waivered the charge of murder and then
changed it to assault only. The father has turned out to be a substan¬
tial citizen. He has provided well for his family, and with the excep¬
tion of Pete the children gave him no serious trouble. The mother was
fifteen years of age and a student in school when she married the fa¬
ther. The parents were divorced in 19^0, but the children lived with
their father. The mother visits them often.
The court and school record reveals that Pete's difficulties began
when he was seven years old and in the second grade. He was described
as extremely lazy, uninterested in school work and was quite capable
of retaining the work of his grade. He was, at an early age, described
as being indifferent to discipline and failure. He has had three exam¬
inations by State Mental Hygiene Clinic, having been referred by the
court on each occasion. Pete *s intelligence has dropped from seventy-
nine at the age of seven down to seventy-two at the age of sixteen. At
the age of fourteen, the school psychologist recommended that Pete be
exempted from further school attendance as he was not profiting by it.
Pete has been known to the Family Court three times for assault and
battery. Ihile in the Work House for manslaughter, Pete appeared very
calm and hard-hearted.
It was recommended that he be sent to Ferris School for Boys.
History of Running Away from Home
The history of running away from home was taken from the social case
17
history. The social case history did not consistently include a discussion
of this problem. Three of these cases are listed as having had runaway ex¬
periences. However, since the writer interviewed all of the boys, it was
discovered that many who were not listed as ninaways had had the experience.
Often, the parents or guardians are reluctant to tell the probation officers
or the judge of such episodes, fearing that it will prejudice the court
against the boy.
CHAPTER IV
ADJUSTMENT PROGRAM OF SOCIAL AGENCIES
In 1938 a joint committee of the Social V/elfare League and the Dela¬
ware Chapter of the American Association of Social Workers compiled an ini¬
tial Social Service Directory. The committee gathered the information by
use of a questionnaire.^ The Social Service Directory gives a picture of
the social reso\irces of the state. The Social Service Directory was revised
in I9U2 by the joint committee. Only the adjustment program of those social
agencies to whom the boys in this study were known will be discussed. Fur¬
ther, the discussion will be restricted to those agencies in operation in
19U2.
The Family Court of New Castle County
The Family Court of New Castle Coiinty is located in the city of Wil¬
mington. The court is composed of a part-time judge, a chief probation of¬
ficer, a referee, a counselor, probation officers, and a clerical staff.
The Court sets before itself as its primary purpose the adjustment
of dependent youth: Boys to eighteen years of age; Girls to twenty-one years
of age. Secondly, the regular Family Corirt Activities are fixed by law.
Jurisdiction is confined to New Castle Co\mty. Thirdly, the Court is con¬
cerned Ydth the Home and School environment of children and investigation
for proper correction of maladjustment, and foxirth, the Court cooperates
with other welfare agencies in attempted adjustment of delinquency and de¬
pendency.
The Juvenile Court of Kent and Sussex Cotmties
The Juvenile Court of Kent and Sussex Counties is located in Dover
^he Delaware State Conference of Social Work, A Social Service Direc¬
tory of the Agencies in Delawaee, 1938,. p. 2.
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and Georgetown. The Court is operated by one judge.
The activity of the Court is directed toward sole and exclusive ju¬
risdiction in all cases of Kent and Sussex Counties relating to children^
including juvenile delinquents, truants, neglected, incorrigible, dependent,
and unprotected children and all other cases where custody or legal protec¬
tion of children is a question.
The Clerk of the Court of Common Pleas for Kent County is also the
Clerk of the Juvenile Court of Kent County, and the Clerk of the Peace
of Sussex County is the Clerk of the Juvenile Court of Sussex County.
There are two full-time Probation Officers: Mrs. E,, Probation Officer
of the Juvenile Court of Kent Co\inty, and Mrs. H., Probation Officer of
the Juvenile Court of Sussex Coiinty.l
State Board of Welfare
The State Board of Welfare is a public agency servicing the entire
state in its function ais defined by law. The main offices of the agency
are located in the City of Wilmington. Also, the agency has offices located
in the other counties in the state; that is, Kent County and Srissex County
The purposes of the agency are broad and embody the providing of
foster-home care for dependent children under the age of eighteen. Second¬
ly, the agency administers the State Federal Plan for Child Welfare Services
principally in Kent and Sussex Counties. Under this plan, case work ser¬
vices are available to children in their own homes or in the homes of rela¬
tives. Thirdly, State Board of Welfare requires child-tjaring agencies and
boarding homes to have a license to operate. Fourth, it has the function
of searching out minor children in the state in need of care and protection
and to aid such children either directly or throu^ other agencies, to a
fair opportunity in life. Also, this agency makes social studies and re¬
ports to the Orphans' Court on all adoption placements. In addition, the
agency calls conferences of officials of welfare institutions and agencies.
Ibid., p. $.
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Moreover, State Board of Welfare has permission to visit and inspect public
welfare and correctional agencies, and private welfare agencies receiving
public funds, and togather facts and statistics relative to the work of
these agencies. In cases involving legal settlement, the agency is empower¬
ed to determine the final disposition, and fifth, the agency administers the
Sterilization Law.l
Mental Hygiene Clinic of Delaware State Hospital
The Mental Hygiene Clinic is located in Farnhurst. One person serves
as Superintendent of the State Hospital and Director of the Mental Hygiene
Clinic. The work of the Child Guidance Division of the Mental Hygiene
Clinic is characterized broadly by three types of state-wide seirvicess Con¬
sulting, cooperative, and full treatments, determined by agency coordination
and by the individual case requirements.^
According to the Social Service Directory of agencies in Delaware,
the Child Guidance Division has many functions including the following:
1. Child Guidance, providing personality studies and specialized
treatment for children, who are referred by family physicians ,
and the various diild placing agencies.
2. Habit training of pre-school children in the hands of psychia¬
tric trained workers under the immediate supervision of the psy¬
chiatrist .
3. Child guidance with children in the public schools, who present
oddities in behavior or personality, with special attention to
interpersonal relationships in the home.
U. The study of significant pressures and strains in the personal¬
ity or in the environment of children referred by the Juvenile
Courts as delinquent or pre-delinquent, including complete psy¬
chological and home investigations.
5. Psychiatric services to the three state reformatories including





6. A stirvey of feeblemindedness in the state, with examinations
of all children subject to commitment to the Delaware Colorgr.
7. Remedial coaching schedules on children with special reading
disabilities and the correction of speech defects.
8. Vocational aptitude determinations.
The Family Society
The Family Society is a private agency designed to give case work
services to families and individuals who may be needing help in adjustment
or change in situations Kdiich make for satisfactory family life. These ser¬
vices may be in relation to environment, health, personal, or economic prob¬
lems. The service of the agency is limited to New Castle County.
The Children's Bureau of Delaware
The services of the Children's Bureau are effected to provide foster
family care for children deprived temporarily of care by their parents.
They may require care for several months or for a longer period, but those
now accepted are children with family ties so that there is hope of a re¬
established home. Also, the agency places children in homes in which they
will be adopted. Further, the agency cooperates with other agencies in plans
for general welfare of children.1
Wilmington Board of Education
Department of Attendance
The staff of the Department of Attendance includes one visiting
teacher and four home visitors who are assigned to specific schools. The
Home Visitors investigate cases of absences and doubtful excuses as may be
referred to them by the principals of the several schools. They investigate
cases of pupils applying for employment certificates in such manner as may
be required. The Home Visitors at all time endeavor to maintain amicable,
^Ibid.
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sympathetic, and cooperative relations between the schools and the home, and
other public and private agencies. In addition, the Home Visitors under the
Supervisor of Attendance solicit the cooperation of ar^ public or private
agency that can contribute to the proper adjustment of the attendance prob¬
lem of any pupil.
CHAPTER V
INSTITUTIONAL ADJUSTMENT OF BOIS
The Ferris School for Boys makes use of a Merit System. The purpose
of the Merit System is to eT2iluate each boy in terms of his institutional
behavior and adjustment. The underlying philosophy is that if a boy makes
an adjustment in the institution, he should msike an adjustment elsewhere.
Following is the Merit System.^
The Merit System of Ferris School for Boys
The Individual Merit-Progress System has grown out of a felt need
for some fair way of treating every boy. It offers every boy an equal
chance to gain non-residence, i.e., to return to the normal commvinity
life under guidance until he reaches the discharged status. It offers
a definite challenge to every boy to live constructively, meriting a
growing confidence in him on the part of the staff, the Superintendent,
the Board of Trustees, and the Community.
The System of Points
A new boy will start at 0 and must earn 2U00 merits to become elig¬
ible for a non-residence status. There are four classifications in our
resident boys: Rookie,—those having less than 600 meritsj Regulars,—
those having less than 1200 meritsj Juniors,—those having less than
1800 merits} and Seniors,—those having less than 2U00 merits.
A boy must earn a certain number of merits each month. There are
certain group awards for cottage efficiency in appearance and spirit.
For cottage efficiency and spirit boys will receive additional merits
according to their individual conduct as follows: A, $0; B, UO} C, 30}
D, 20} E, 10. Definite awards will be published for other matters as
these are stressed from time to time.
A boy is graded from two standpoints,—^his work and his conduct.
The Work and Work-Training Grade
Every boy must leeun to work. We provide training for work and
training in work for every boy. We provide classes to fit a boy to
work more intelligently. All of this calls for a certain attitude, as
well as progress, on the part of a boy} and he is graded carefully by
instructors and tradesmen.
Every instructor, tradesman, and detail leader must make out a daily
report on his boys on forms provided by the supeirvisor of this depart¬
ment. These are tabulated and a boy awarded in accordance with the fol¬
lowing schedules:




Very Poor ........ 0 merits
It is a good thing for a boy to know how to do several kinds of work.
Hence, we expect every boy to pass at least two different work assignments






Every boy should be trying to improve his conduct. He should dailyshow more control of himself^ as well as a finer attitude toward others.
This is one of the reasons for our school's existence,—^to stimulate
boys to conduct themselves properly.
^ Certain acts and attitudes are out of order in Ferris School as well
as in the community. We have rated these acts and attitudes to assist
us in arriving at a monthly grade for each boy and to assist us, also,in keeping a record of a boy's conduct while here. These ratings are
as follows:
Runaway .......35
French Leave (away less than 6
hours returning voluntarily) . . 20




Neglect of Duty 13
Destruction of property . . 3-6-. . 13
Lying; Off Limits; Possession of
Money 10
Disorderliness; Disobedience; In¬
solence. 5" • 10
Smoking; Possession of Tobacco. . . 5
Unexcused Tardiness; Profanity. . . 3
Untidiness 2- 5
At the end of the month all reported offenses are added and the total
subtracted from 100. This number represents the Conduct Grade for the






F—^below 70 . 0 merits
Seniors guilty of conduct unbecoming a Senior or flunking will be
interviewed by the Merit Council who, after a study of all the facts,
will determine ydiether a boy's merit standing will be altered.
A boy who runs away will appear before the Merit Council within five
days after his return and have his case reviewed and his merit standing
revised.
Pass Privileges
Under ordinary circumstances during the first three months of a boy's
residence he will have no pass privileges. This will also hold true of
a boy who has been returned to the school. At the satisfactory comple¬
tion of the three months' period a boy becomes eligible for the regiaar
pass privileges given by the school. These privileges are granted from
time to time to boys irtiose record is satisfactory, the type of pass be¬
ing determined by his conduct record, the recommendation of his cottage
master and detain supeirvisor, and the findings of the Merit Council.
Eligibility for Parole
On the completion of 21+00 merits a boy is eligible for parole and
Ibid.
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non-residence status. This will be granted after he has appeared before
the Superintendent and the Board of Trustees and received their confir¬
mation.
The Returned Boy
A boy Tdio must be ret\irned from his non-resident status will be
placed in the Junior group with 1200 merits. If his record is very poor
on parole this classification may be lowered; while, if his return is no
reflection on behavior, but the result of home or economic conditions,
a higher classification may be designated.
Clothing
Cottage Life Department, Bulletin No. 3., dated March 20, 19U6 sets
forth the practice utilized in the handling of clothing. The practice
is supervised by the cottage parents. Although the school furnishes
adequate clothing, each boy may use his personal clothes. His personal
clothes are handled in the same manner as the clothes issued by the in¬
stitution. The policy covers boys present for duty, boys on runaway,
and boys leaving on non-residence status. There is a dress attire, a
school attire, euad a work attire.
The Adjustment Facilities
The resources available for adjustment purposes are as listed:
1. Boiler room 10. Electric shop
2. Carpenter shop 11. Storeroom
3. Dining room 12. School (janitor work)
(a) Boys 13. Cottage (general house work
(b) Staff inside and outside)
1+. Farm IJ4.. Campus
5. Infirmary 15. Superintendent's residence
6. Kitchen 16. Poiiltry house
7. Laundry 17. Academic school
8. Paint shop 18. Offices
9. Plumbing shop 19. Occupational therapy shopl
Cottage Life Department
The effort is to keep the boy busy by planning for him. He is allow-
id to participate in constructive programs with supervision. Following is
Jottage Life Department Bulletin No. 2.
Daily Cottage Schedule
It is our desire to set up a uniform procedure in all cottages. Al¬
though there are various opportunities for individuality, we must in¬
sist on the highest standard of cleanliness and appearance. Cottage
parent should arise and prepare to assume charge of boys promptly.
6:30 a.m. Boys arise supervised by cottage masters—make beds—
check beds of enuretics—if wet the boy shoxild take pajamas and bed
linen to basement where they are to be washed and placed outside to dry
—boys take showers—clean teeth—comb hair—dress for school or work
—their attire should be closely supervised to assume proper dress—
boys should start their cottage assignments promptly in order to com¬
plete as much as possible before breakfast.
Cottage Life Department, Bulletin No.
‘or Boys, Wilmington, Delaware.
3, March 20, 19ll6. Ferris School
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7sl5 a.m. Breakfast .—Grace is said by cottage group before being
seated—cottage parents and boys eat at the same time in the Boys Din¬
ing Room to assist in supervision—after breakfast cottage group returns
to cottage, any unfinished assignments should be completed—^work should
be inspected by cottage parent—after completion of work morning smoking
is in order for those having such privileges, supejrvised by cottage mas¬
ter dviring this period.
8:1$ a.m. Boys prepare to leave cottage for work or school—pre¬
pare morning population reports—^prepare storeroom list.
8:20 a.m. All boys leaving the cottage should be checked to see
that they are clean—^hair combed—wearing proper clothing for their as¬
signment.
8:2$ a.m. Report for work and school assignment—cottage masters
should have prepared a cottage attendance list—this list may be carried
by a responsible boy and turned over to the school principal.
8:30 a.m. to 11:30 a.m. Each cottage should have one or two boys
on cottage detail—these boys are to assist cottage parents in inspect¬
ing work—cleaning—checking clothing—^veirious other duties as assigned
—any other boys coming to the cottage during these hours should have a
pass from a detail supervisor.
11:35 a.m. Boys return from morning assignments—any boy returning
after this time should have a pass explsdning the cause of tardiness—
boys change clothes, wash, comb hair preparatory for lunch.
11:U5 a.m. Lunch.—Same procedvire in dining room as at breakfast.
12:15 p.m. Boys return to cottage—prepare for afternoon assign¬
ments—articles such as ice cream and candy from storeroom are given out
—smoking same as after breakfast.
12:50 p.m. Boys prepare to leave cottage—checked as in the morning
for proper clothing for assignment.
1:00 p.m. Report to school—same procedure as those reporting in
the morning.
1:00 p.m. to U:00 p.m. Boys in school or on details—cottage de¬
tail the same as in the morning.
1^:15 p.m. Boys return to cottage from school and details—afternoon
check—those late should have passes stating reasons—^boys prepare for
dinner the same as at other meals.
5:00 p.m. Dinner the same procedure in dining room as at other
meals.
5:30 p.m. Boys return to cottage, smoking period for those eligible
supervised by cottage master.
6:00 p.m. to 8:00 p.m. Various programs as arranged by our recrea¬
tion department and cottage masters.
8:05 p.m. Cottage checked—boys prepare for bed—showers hot—
plenty of soap to assure a clean body—supervised by cottage master—
clean teeth—^boys properly clad in pajamas proceed to bed—^basement
should be left in a tidy condition—excess articles should be put away
in their proper place—^boys enter dormitory in an orderly manner where
check is made by night supervisor.
8:20 p.m. Bedside devotions.
8:25 p.m. Lights out and quiet, younger boys—the older boys may
have lights on later, controlled by night supervisor.
Seasonal changes, Sundays and holidays will make some changes in the
the above schedule. These changes will be supplemented on our activity sche
dule
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Findings of the Adjustment Questionnaire
The Adjustment Questionnaire, ■which was based on interviews, provi¬
ded a variety of responses. Certain items brought forth responses which
threw light on the problemj the other items have little value.
It will be seen that the questions exploring certain areas, such as
the institutioneil life, the home, and the family relationship, had the most
discriminative value. The question bearing on the attitude toward Ferris
School for Boys, and the school from which the boy came, were almost futile
in throwing light on problem. This may be due to the fact that the boys
are delinquents.
Studying the responses still further, one can group the replies un¬
der three headings, namelyj ability to make general adjustments, physical
activity, and outlets for self expression.
Ability to Make General Adjustments
The follonring items of the adjustment questionnaire seem significant
of the ability to make a general adjustment:
13. Has the boy accepted the terms of his commitment?
29. Has your family always treated you well at home?
15. If you could change your cottage, would you decide to stay
•vrtiere you are?
lU* If you get in trouble at Ferris School, is there someone to
whom you would go for help?
31. liVhat happens at home when you come in late at night?
7. Ihen you were homesick at Ferris School, udiat helped you to
get over it?
38. Is discipline stricter at home than at Ferris School?
The following may be classified \ander the heading of physical activ¬
ity:
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68. Ihen on runaway from home, did you enjoy the experience?
58* How many runaways did you plan from Ferris School and not carry
out?
16. What do you like to do best when by yourself?
The following may be classified as outlets for self expression.
23* Can you make things with tools? Have you skill in other forms
of handicraft?
U2. Did you ever go to camp?
Do your parents give you money at home?
19. Have you any position of responsibility?
Examining the three classifications, we find in regard to the ability
to make a general adjustment the following responses.
13. Have you accepted the terms of your commitment?
Have your parents accepted them?
To the above question nine boys answered "Yes" and sixteen answered "No."
This seems to indicate that the boys have not accepted their commitment.
Moreover, they feel unjustly treated in being sent to Ferris School for Boys.
The second part of Question 13 is of little value as the majority of parents
or guardians, according to the boys' statements have agreed to the commit¬
ment and have not contributed to his rmrest by inconsistent treatment dur¬
ing their visit. They try to compensate for inadequate treatment shown at
home by indulgencies of various kinds. Frequently, the parents project
their own inadequacies on the institution auid blame staff members in the
presence of the child.
No parent or guardian is forbidden to see the boys.
29. Has yoiir family always treated you well at home? (Or did they
accuse you of being lazy and make you work too hard?)
Although the majority of the boys stated that they were treated well
at home, they were somewhat indefinite in giving details.
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If you could change your cottage, would you decide to stay where
you are?^
The boys who answered in the affirmative wanted the change because
of some friend, more privileges, or they thought the cottage master would
be more sympathetic. The desire to change from one cottage to another is
one indication of a lack of flexibility in adjusting to situations.^
^ you get in trouble at Ferris School, is there someone to
whom you would go for help?
The superintendent, the case worker, the cottage parents, the detail
supervisor, and "nobody" were mentioned as aides.
31. lhat happens at home when you come in late at night?
The responses were too wide to warrant tabulation. However, the re¬
sponses embodied inadequate supervision or lack of supervision together with
indifference, punishment, or parental unawareness.
7. TShen you were homesick at Ferris School, iidiat helped you to
get over it?
The responses included the following: "stopped thinking about itj"
"made up my mind to control it j" "running home;" "getting a hard job to do;"
"cottage master talked things over with me;" "I got better acquainted with
the boys." Implied in the responses is a friendly relation with other boys
as a satisfying exist.
One gains the impression, while interviewing the boys, that the cir¬
cumstances which they described were not one of genuine homesickness. Home¬
sickness is considered a normal reaction among adolescent boys removed from
their natural environment.3 We should not assume that the runaway response
^When the study was started in October 19U6, these boys were assigned to
the two cottages for Negro boys. Since December 19U6, the two cottages
were combined.
^Miriam Van Waters, Youth in Conflict (New York, 1925)» P* 231«
’
•^Healy, op. cit., p. 357.
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has a direct association with it.^
38. Is discipline stricter at home than at Ferris?
Twenty of the boys gave "no" as an answer.
Physical Activity
55* ??hen on runaway from home, did you enjoy the experience?
In response to Questions and 55i the vast majority of these boys
stated that they enjoyed the experience. In addition, they became involved
in serious offenses, stealing for example, while on runaway.
58. How many mnaways from Ferris School did you plan and not car¬
ry out?
Frequently, after the cottage master has talked the boy’s problem
over with him, he chooses not to riinaway. Also, adequate supervision by
the staff person in charge might have prevented the boy from running away.
16. Wvat do you like to do best when by yourself?
The boys studied preferred recreation that is not necessarily su¬
pervised. Extreme is the case of a fiflieen year old boy who reads only the
comics and the obituary column in the daily newspaper.
Outlets for Self-expression
23. Can you make things with tools? Have you skill in other forms
of handicraft?
Twenty, a surprisingly large number, of the twenty-five boys stated
that they had no skill.
U2. Did you ever go to camp?
Eighteen of the boys studied had had no camp experience. This prob¬




Do your parents give you money at home?
Ten of the boys stated that their parents or guardians gave them
varying amounts, while fifteen stated that they received nothing at all.
19. Have you any position of responsibility?
Four boys had had positions of responsibility, namely} switchboard
operator, storeroom, kitchen, and the superintendent's residence.
39. liVhat chores did you have to do at home?
Five wards had nothing to do.
The following questions seem to have little value in terms of gen¬
eral adjustment in its relation to social treatment.
1. Have you any real friends at Ferris School? Names? Ages?
No boy in this group would admit that he had no friends at all.
Some one boy was always named. In some instances where the writer knew the
boy was being rejected by the group, the affirmative seemed sincere possibly
because the boy needed group acceptance.
2. Are there boys you do not like? TNho? IShy?
The names mentioned in regard to the above question were the group
leader in sex play in the cottage when supervision was not enforced rigid¬
ly. There was a marked degree of protection for the group appearing in
the answers.
17. lhat do you like best to do when with your friends?
This group seems to have no great difference. The writer has the
feeling that there is a need to cultivate wholesome interest and habits as
the boys are wavering between extremes.
2U. If you did not have to attend school, would you still go?
Fifteen boys stated that they would "drop school" if permitted to.
do so.
21. Do you mind yotir chores at Ferris School?
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Only five stated that they did. Twenty felt that the work is dis¬
tributed unfairly, and they objected to doing their part.
28. Do your parents or guardians give you money or send you gifts?
The replies were misleading, most boys stated that the parents did
give them money since commitment*
I4I. TiVhere do you play in the summertime at home? In the winter¬
time?
There was little difference noted in the responses as the resources
in the community are limited.
U3. Do you belong to any club or organization such as the Boy Scouts?
Eight boys belonged to a club or organization including the Boy
Scouts, ch\irch clubs. Young Men's Christian Association, or privately spon¬
sored organization, i.e., soft ball league.
U?. Do you like to travel—wander about the country?
Eighteen answered in the affirmative.
U6. Do you earn money, and how?
Sixteen said that they had earned money shining schoes, selling pa¬
pers, running errands, working in defense industries during the war period,
and on farms.
60. Can you remember when you first played "hookey" from school?
How max^ times did this occur?
The boys studied were somewhat vague in recalling the number of times
that they had played truant and the exact date of the first offense.
CHAPTER VI
ADJUSTMENT OF BOYS ON NON-RESIDENCE STATUS
or the twenty—five boys studied, two were placed on non-residence
status. The plan for non-residence status was arrived at by the Case Com¬
mittee. A plan is made on the basis of the total findings and the effort
to carry out the plan is made by the case worker with the cooperation of
the boy, of parents or guardians, and of the community.
Parole Planning
By case work we mean the development of personality through adjust¬
ments consciously effected, individual by individual, between men and their
environment.1 The method is the same whether one is concerned with family
case work, child care, probation, institutional treatment, or parole.2 uve
secure a social history, make observation of the home and the social envi¬
ronment, subject the committed boy to psychological tests where necessary,
provide psychiatric study where indicated. Margaretta Williamson says,—
“parole is case work with one punch of the law already administered and an¬
other held in reserve.“3
Parole Problem
A problem peculiar to parole is that of helping the parolee to ad¬
just himself to the family group and the community. In the institution,
the boy has been subjected to routine. He has lived a life in uriiich no in¬
itiative was required, he has not had to think for himself. Upon release.
^Mary E. Richmond, What Is Social Case Work? (New York, 1922), p. 98.
^Virginia P. Robinson, A Changing Psychology in Social Case Work
(Chapel Hill, 1930), pp.
^Margaretta Williamson, The Social Worker in Prevention and Treatment
of Delinquency (New York, 1935^j P* '
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bearing the stigma of regimentation, he must mix again in a society in which
he will suffer economic handicaps.^ Expressed in different terras, one may
conclude that parole work involves more processes, more serious problems,
more complications, more pitfalls and therefore less likelihood of success.
Parole organization, as set forth in the Laws of Delaware in regard
to Ferris School for Boys, operates from within the institution. The super¬
intendent designates the case worker or some other staff person to be held
responsible for supervising the parolee.
Before the boy is released, the home must be prepared for his return.
No matter how bad that home is, it is his home, he is loyal to it and may be
determined not to accept another.
Johnnie, age sixteen, one of the two boys studied who is on non- res¬
idence, has made a good adjustment. Johnnie was committed to the institution
in 19Ul on a charge of incorrigibility and truancy. Johnnie returned to his
own home in the summer of 19^6, and although he wanted to enter the city
high in October 19^6, he was not permitted to do so because of low scores
on the Metropolitan Achievement Tests given prior to the opening of the city
high school. In the academic school at the institution, he attended a spe- ’
cial class where he was well liked and considered to be a good natured, obe¬
dient and dependable boy. State Mental Hygiene Clinic indicated that Johnnie
was of inferior, though not defective intelligence, functioning at the dull
normal level on tests involving concrete manual performance. He is consid¬
ered to be of adaptable personality. The clinic recommended better home su¬
pervision. This ward was examined at the agency's request because of abnor¬
mal behavior diuring which he was reported as “rolling on the floor, laughing
idiotically, staring into space, all with apparent cause." Johnnie is not
a schizophrenic but the diagnosis was described as a mild hallucinatoi^ and
Borenstein, “Release of a Child from the Institution," Dealing With
Delinquency (New York, 19U0), Year Book National Probation Association,p.O'.
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disorganiaed process found in an individual of limited intelligence. The
clinic indicated that this condition should respond well to electro-shock
therapy and recommended a series of shocks in the out-patient clinic. The
recommendations were carried out by the agency.
Wien paroled, Johnnie had little respect for his mother but gradual-
ly, under supervision, reached the point where he became fairly considerate
and interested in his home and family. He could not secure regular employ¬
ment but did find odd jobs, brought home his earnings, and considered him¬
self quite wealthy with a few coins in his pockets. He spent most of his
time in idleness on the street and was unable to adjust to any of the local
organized activities.
Johnnie met failure again when he, in his effort to volunteer for
the army, was disqualified because of low scores on the Amy General Classi¬
fication Test.
Johnnie has become an unfortunately institutionalized boy. Genuine
case work with him demanded that he should be seen idienever he needed to be
seen, and not at stated intervals.
In this case, the student case worker had paved the way for his re¬
turn by means of previous contacts with the neighborhood resources and the
boy prior to his release. Interviews with the boy and his family following
release were made every day for several days. It is the responsibility of
the case worker to keep informed on all phases of the boy's life, including
his home, school. Job, church, and recreation in order that the case worker
may encourage all worthwhile developments and ward off dangerous tendencies.
The boy should be closely watched by the case worker until it seems certain
that the placement and conduct of the boy is satisfactory. Supervision is
then somewhat relaxed although never completely discontinued until the boy
is discharged from parole. TNhen difficulties arise, the contacts are once
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again made more intense until the situation is readjusted.
A point in connection with this case is of much practical interestj
it causes many complications. The fact that Johnnie was rejected by his pa¬
rents and apparently able to meet the world upon its own terms, led him in¬
to a great deal of confidence. He was markedly lacking in insight into his
own disabilities. His lack of judgement and ability led to the development
of a grudge-like attitude toward the individuals under -vdiom he had unsuccess¬
fully served or with whom he had been in competition and failed. He does not
vinderstand the cause of his failure.
On the other hand, one has also noted a great deal of buoyancy, as¬
sertiveness and even ambition in Johnnie. His very lack of insight prevents




From a cottage population of one hundred and thirty delinquent Tdiite
and Negro boys at the Ferris School for Boys on November 1, 19U6, a control
group of eighteen Negro boys iwho had never run away during their residence
were selected for the study. A group of eight runaways were chosen for com¬
parative purposes.
The institutional authorities were requested to notify the student
case worker as soon as boys in the runaway group repeated the runaway offense
and whenever it was possible to apprehend them and return them to the institu¬
tion, and individual interview was made.
Summary and Conclusion
Fundamentally, these delinquents are unhappy. This can be accounted
for partly because they were left in the home to shift for themselves. In¬
variably, the case histories included such items aa belligerent, moody, an¬
tagonistic, rebellious, sensitive, tempery, and others. Yet the judgement
of happiness from external signs is difficulty.^ Certainly, the boy's ex¬
ternal reaction to the social milieu in regard to the home, commtmity, and
institution is not in accord with the approval of society but these factors
contributed to their delinquent patterns.
In the absence of adequate supervision because of the dire necessity
for the parents or guardians to work, the impetus was given to the social
difficulties. The parents were largely out of the home during the day idien
there was a need for supervision with reference to guidance and affection.
William Healy and Augusta F. Bronner, New Lights on Delinquency and
Its Treatment (New Haven, 1936), p. 3»
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Doctors Healy and Bronner state that:
Delinquency is one small part of the total stream of the individual's
life activities and its significance represents, equally ydth other be¬
havior, a response to inner or outer pressures. In common ?dth all vol¬
untary activities, it is just one variety of self-expression.
The term by which delinquency is designated—larceny, truancy, break¬
ing and entering, and so on—are descriptions of behavior which do not
in the least indicate what is expressed by the offender in the delin¬
quent. While it seems necessary to have labels for such types of con¬
duct, yet it must be recognized in all common sense that naming the of¬
fense reveals nothing of the determinants which must be known and coped
with if effective treatment is to be vindertaken.^
The emphasis in regard to release from the institution is upon the
individual home situation rather than the Iferit System.^ This method which
is desirable is in accord with the progressive thinking relative to institu¬
tional services.
The newly committed boys shoiild be adequately prepared through a
public relations program in his home coraraiinity concerning Tihat he is to ex¬
pect. He sho\ild not be deceived in regard to any detail with specific ref¬
erence to approximate length of stay, character of institution, privileges
to be expected, end the like.
In Ferris School for Boys we see an educational experiment, one of
the functions of which is to develop interests for leisure.3 This has been
made possible by the use of the well-equipped gymnasium. We see the most
backward boys participating actively in organized sports. Likewise, the re¬
cent advent of an occupational therapy workshop seems to be geared to develop
interest in the boys. Thus we see the efforts of group work in its relation
to problem behavior. Ultimately the therapeutic value of group work at the
institution seems to meet the relative need for the boys to develop good
^Ibid.
^Personal Interview, B. M. Nobis, Superintendent, Ferris School for
Boys, Wilmington, Delaware, November 19j 19U6.
^Personal Interview, M. W. Weiss, Assistant Superintendent, Ferris
School for Boys, Wilmington Delaware, January 15» 19U7•
39
sportmanship in games.
We see the need for individualized treatment -when the Case Committee
is called upon to decide nvhether the school is continuing to meet the boy's
needs. We see the utilization of the social agencies in the state in this
regard. If a boy's behavior indicates, it might be well for the case worker
to recommend to the Case Committee a different placement. Foster home, board¬
ing home, Delaweire Colony, natural home, or perhaps a much more controlled




1. Have you any real friends at Ferris School? Names? Ages?
2. Are there any boys you do not like? Tiho? Wiy?
3» Among all the boys at Ferris School, whom do you admire most? T/hy?ii.Do you still have friends at home? Who? Ages? Sex?
5. Are these friends closer to you than those at Ferris School?
6. Have you been home sick since you came to Ferris School?
7. What helped you to get over this?
8. In the past six months what misdeed have you been disciplined for?
9. How do you feel about the discipline?
10. Have you been disciplined at Ferris School for things you did not do?
11. Did this discipline have anything to do with runaway?
12. When you came, did you understand clearly the terms of yo\ir commitment?
Grading system?
13. Have you accepted your commitment? Have your parents accepted the terms
of your commitment?
1U» If you get in trouble at Ferris School, is there someone to vrtiom you
would go for help?
1?. If you could change your cottage, would you decide to stay -vdiere you
are?
16. What do you like to do best when by yourself? Do you have the opportun¬
ity of working out things for yourself?
17. What do you like to do when with your friends?
18. Do you belong to one of the athletic teams? Are you interested in
these activities ?
19. What are your cottage duties at Ferris School? How much time do you
give them?
20. Have you any position of responsibility?
21. Do you mind doing them? Do you feel that the work is distributed fair¬
ly?
22. What do you do in the evening, or other free time for play?




2U« If you did not have to attend school^ would you still go?
25. Do you feel that you are making progress in school?
26. How often do your parents or relative visit you?
27. Do they write to you?
28. Do they give you money or send gifts?
29. Has your family always treated you well at home? Or did they accuse
you of being lazy and make you work too hard?
30. TUhen you were at home, did you usually feel happy? Lonely?
31. "What happens at home when you come in late at night? Late for meals?
32. TlJhat happens if you have a quarrel with brother or sister?
33• At home were you ever pvinished for things that you did not do?
3U. Did you feel that this occiirred frequently?
35* Have you ever been ashamed of your parents? For what reason?
36. Have you ever been ashamed of your home?
37 • Does your mother cook food in a different way from the manner in which
it is cooked at Ferris School? Do you like it better?
38. Is discipline stricter at home than at Ferris?
39* "What chores did you have to do at home, and did you mind doing them?
UO. How many sisters and brothers have you? Tftiich one do you like best?
why?
liL, TShere do you play in the summertime at home? In the wintertime?
k2. Did you ever go to camp? "What play activities did you take part in
Tdiile there?
U3. Do you belong to any club or organization such as the Boy Scouts?
UU. How often do you go to the movie? To what type of picture house?
Do your parents give you money at home, and how much weekly?
U6. Do you earn money, and how?
U?* Do you like to travel“to wander about the country?
1^8. Do you get used to new places quickly?
U9. Do you find your way about easily?
50. Do you have axxy dreams which frighten you? Which are pleasant?
1x2
5l. Are you afraid of being in the dark?
?2. IShen was your first runaway from home? H/hy did you run away? And idiere
did you go and with whom?
53* INhat did your family do when you returned?
How many times did you runaway from home, and how often did you plan
this?
55. Did you enjoy the experience?
56. Did you threaten your family to runaway, and then not do it?
57. TShen on your runaway from home, what scrapes did you get into?
58. How many runaways from Ferris did you plan and not carry out?
59. Wiat stopped you from carrying them out?
60. Can you remember when you first played "hookey" from school?
61. Were you found out? Were you punished?
62. Did you feel that you were succeeding in school, at home?
63. What are you going to do when you leave school?
6U. If you could make three wishes, what would they be?
APPENDIX B
REFERRED CASE BLANK FOR STATE MENTAL HYGIENE CLINIC
„ , Address all Coimnunica-orm U3 tion to: M. A. Taruinianz,
M. D, Director
Name: Date;
Age: B irthdate: Color: Sex;
Marital Status * Occupation
Name of Relative, Guardian or Companion with whom living;
Relationship;
Address



















FERRIS SCHOOL FOR BOYS SOCIAL HISTORY OUTLIHE—DATE
Name—date of birth and place of birth
LEGAL HISTORY
In chronological order. At the last, details of offense which ended in com¬
mitment to Ferris School.
FAMILY SITUATION
Paternal
father—name—address—age—economic status—attitude toward the boy
and the problem he presents—other paternal relatives to be accounted
for in same manner if relationship to the boy and to the family is
significant.
Maternal
Mother——name——(maiden name)“address“attitudes regarding her children
(this boy in particular) her husband and any others of the household.
Other maternal relatives to be accounted for in same detail if rela¬
tionship to the boy or to others in the family is of significance.
Siblings
Names—ages—^whether in school—grade—if working, where other in¬
terested individuals and sources of information—names—dates—con¬
tacts with the family.
Home Atmosphere and Neighborhood
PERSONAL HISTORY
No. 1: Developmental and Physical
No. 2: Habits—Interests—Recreation
No. 3! School History—also notes from Psychological and Psychiatric reports.
No. U: Personality and Conduct (Describe conduct in such a way as to throw
an the light possihle on the boy's behavior patterns both before
and after commitment).
Instnictions for referral to State Mental Hygiene Clinic—Type on a small
slip to be stapled to copy of Social History Outline, the following data:
Name of Boy-date of referral—reason for referral (describe situation)—
Referred by (name of person handling the case socially).
Note Too, in cases in which the boy has been to Ferris School for some time
and where there is no social history in his folder there should be a summary
of social and institutional history gathered from whatever sources social
worker may be able to get data. Emphasis should be placed on patterns of
behavior of the boy here in the institution, if he has been here for several
months.
APPEJJDIX E
MENTAL HYGIENE CLINIC REPORT
Honorable Elwood Melson






This boy was examined December lU, 19U3* He is charged with ille¬
gal absence from school. The school report states that X is in a specieil
class. He has unexcused absences from September 8 to October 12. The
mother reports that X has been truanting for years. She thinks he is able
to get good marks when he attends. A teacher at No. 20 school reported
that he did all right when present.
FAMILY BACKGROU^: The parents separated several years ago. The
mother says she does not know the father's whereabouts. The mother works
regularly as a housekeeper. She rents a single room so that she is not
able to keep X with her. He spends the nights with his great aunt. This
aunt says she starts him to school every day and does not know where he
spends his time.
^RSOHAL HISTORY: X was bom May 30, 1931 in Maryland. Early phy¬
sical and mental development was normal. He has been in the hospital four
times, twice with pneumonia and once with influenza. The fourth hospitali¬
zation followed an experience when he was staying in the home of a maternal
uncle in Berlin, Maryland. It was learned that the brother's vrife had been
keeping X tied to a tree with a rope around his neck so that he had to stand
on his toes to keep from choking. She had refused to give him food or water.
The hospital records s tate that he was admitted May 20, 19Ul» Physical ex¬
amination showed widespread edema and free fluid in the abdominal cavity.
Red cell count and hemoglobin were very much reduced. Diagnosis records
show that he was again admitted October 5, 19U2 with severe ringworm of the
feet.
Nervous habits are denied. X is described as sociable and friend¬
ly. He is obedient with the exception of school attendance. No other seri¬
ous misbehavior is reported.
PSYCHOLOGICAL EXAMINATION: Test results are as follows: December
lU, 19U3T
Belevue Vocabulary C A; 12-6 Q: 71
Bellevue Verbal 66
Bellevue Performance 73
Reading Grade 1.8 MA: 6-9
Spelling Grade MA: 6.9 •*••••••
Arithmetic Grade U*2 MA: 9-9 76
"X's test work is generally inferior and variable. He is least ef¬
fective in formal language work. His ignorance is extreme. He is not
1+6
familiar with the simplest abstractions and produces many absurd responses.
In social situations his use of language is considerably more adequate though
it is not average. In simple manual routines he preforms dependably. If
uncoached or unsupervised he performs at the defective level. In school he
has been hampered by severe reading and writing defects. Achievement in
these subjects is at first grade level. In arithmetic he does fourth grade
work. His native intelligence is probably dull normal. His functional le¬
vel is not better than borderline.”
PSYCHIATRIC EX^INATION; X is on the defensive when questionedabout his school. He is sensAtive about special grade placement. He de¬
clares he loves school but stays away because the teacher will not let him
go to the toilet when he needs to go. Wien questioned a little more close¬
ly he is ready to agree that this excuse is inadequate. Wien truanting
from school he just wanders about the streets, usually alone. X will give
almost any response desired if questioned properly. Despite his poor read¬
ing achievement, he says he likes to read. He says he makes a little spend¬
ing money hauling coal on a borrowed cart. It is felt that X statements
are not very reliable and that there may be undesirable conditions in his
home life that he refuses to talk about.
PHYSICAL EXAMINATION; X appears to lack energy but development and
nutrition sire adequate. He complains of some itching between his toes sug¬
gesting that there is a recurrence of ringworm infection. The tonsils are
of moderate size but infected. The posterior cervical lymph nodes are con¬
siderably enlarged. Reflexes are normal. There appears to be no anemia at
present.
IMPRESSION; This boy functions at the borderline level of intelli¬
gence, though his native endowment may be somewhat higher. All language a-
chievement is defective. This handicap may well account for his reluctance
to attend school. Though his physical conditions at the time of examination
seemed fair, it is likely that physical factors with low energy output may
play a role in his retardation.
RECOIMENDATION; X should have fairly close medical supervision
with chest examination and blood counts at regular intervals. In school
he cannot be expected to progress more rapidly than at present and it is
useless to attempt to force him. Psychological examination should be re¬
peated at yearly intervals. It is likely that his test quotients may de¬
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In establishing this policy cottage parents should beatr in mind
the valuable lesson in teaching our boys the proper care and responsibility
for clothing.
Every boy should have adequate clothing for a11 occasions,
A boy should be taught that clothes assigned to him are for his use
only and should not be exchanged or traded with other boys in his cottage
or other cottages.
Boys should be encouraged to take care of their clothes, learn to
do small mending jobs when needed and to appreciate the value of personal
pride and appearance.
This will require reasoning and a great deal of explanation. At
times you will become discouraged with the seemingly slow progress but your
constant teaching through explanation and directing will result in a large
number of yovir boys realizing the importance of a neat personal appearance,
Beeiring in mind our viltimate aim to set up a tiniform efficient prac¬
tice in handling of clothing, these suggestions are presented.
A minimum amount of clothing is kept on hand in all of our cottages
for use of the boys and should be issued to a new boy if needed: Two each
of the following—dungarees, sweat shirts, work shirts, pairs of socks, pa¬
jamas; three suits of underwear, one pair of school pants, one school jack¬
et, sweater, or coat (whichever is available), one dress suit, dress shirt,
tie, mackinaw or overcoat, dress shoes, work shoes, school shoes (these
should be the shoes that have been used for dress that are no longer
fit for such use),
Shoes may be exchanged within the cottage at the direction of the
cottage parent. Tennis shoes are issued to the boys when obtainable for
use in the cottage and should not be worn outside of the cottage.
Boys may have their personal clothes but it shoxild be understood
such clothing is to be handled in the same manner as the clothes issued by
our school.
The cottage mother will mark all clothing articles both with the
boy's number and cottage. No clothing is to be worn without such identi¬
fication. You will find by the following this procediire will greatly assist
in placing responsibility for lost and damaged clothing.
Requisitions for clothing replacements should be sent to the store¬
room once monthly (see schedules) although emergencies occur and should be
attended to. Cottage parents should make sure that they are justified be¬
fore sending for any supplies on a day other than scheduled.
In order for our clothing plan to run efficiently it will require
U8
U9
that clothing be checked frequently and that records be kept of the cloth¬
ing on hand, clothing assigned to the individual boy, and his requirements.
Records should be kept in order that lost articles may be reported
with the thought of locating them. (Form will be provided). If at any
time clothing becomes too small for boys in one particular cottage, arrange
through the Cottage Life Department to transfer such clothing to a smaller
group.
In cases of boys who runaway the cottage mother will gather together
such clothing, check, have them laundred, and place them aside in the clothes
room. After being notified by this office these clothes may be used to fill
the needs of other boys.
Boys paroled or discharged may take with them clothing equivalent
to those brought when admitted to our school.
A word about shoes—it is the cottage parents responsibility to see
that all shoes in need of repair are checked and tagged for identification,
placed in a bag, and sent to the shoe shop for repairs. Shoes should be
checked on return and distributed.
The following suggestions are made relative to handling clothing
in the cottages.
1. Record to be kept of all clothing in the cottage.
2. Be sure that all clothing is properly marked, re-inked when
necessary and that all new articles are properly marked before
being placed in service.
3. Make proper use of all locker space seeing that boys keep all
things in their proper places.
U. Be sure boys are properly dressed for eissignment.
5. Keep careftGL check on clothes to see that they are clean and
mended, that dirty or torn clothes do not accumulate.
6. Arrange with the laundry to have all dress and school clothes
pressed at least once a month.
7. Have regular shoe inspection to see that they are shined and
repaired.
8. Boys should not be allowed to play in school or dress clothes.
All clothing is to be in order at all times and neatly hung up on
hangers in such places as may be designated.
All extra clothing should be washed and put away.
Our clothing supply is adequate and it is important that our boys
wear the proper clothing at the proper time.
For dress occasions which will be announced on our daily schedule.
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boys should wear dress suits, or a suitable pair of pants and coat, dress
shirt, necktie, dress shoes, and mackinaw or overcoats if necessary.
For school, boys should wear school pants, shirt, neckties, and
Jacket or sweater. Boys should wear school shoes if they have them.
For work and play boys should wear coveralls or dungarees, work
shirt, sweat shirt or sweater (both if necessary), work shoes, rubbers or
artics if available. Boys working in the boiler room and auto repair shop
will change to clothes provided at this point and will be allowed to wash
or take showers in time in order that they may report to meals or cottage
reasonably clean and presentable.
All boys should understand there is no distinction made in so far
as the use is concerned between personal clothing and clothing received from
the school. All clothing shovild be worn as outlined.
Arrangements are to be set up by the cottage parrent for boys trans¬
ferred to other cottages.
MARKING
Mark the following with tabs ifriiich should be attached as outlined
below:
Dress suits and overcoats should be marked on the inside pocket.
Trousers should be marked on the inside waist and no ink is to be applied
directly upon those articles.
Using ink, mark sweat shirts, pajama coats, dress and work shirts,
and undershirts on the center of the inside neckbandj and mark play shorts,
undershorts, and dungarees on the inside waistband.
The tabs should be checked frequently and should not be removed by
the boys. When a boy is transferred the cottage parent removes all tabs.
The cottage mother is responsible for keeping the boys • clothing
mended and should spend some time teaching boys here to do minor repair
Jobs such as sewing on buttons, and repairing pockets and Jacket linings.
Some socks may even be darned. It is important that mending be done prompt¬
ly*
Other mending not considered as clothing should be cared for, such
as sheets, spreads, pillow cases, and the like.
J. Willis Sturgis
BIBLIOGRAPHY
Abbott, Grace. The Q^ild »nd the State. Vol. II, Part II. Chicago;
University of Chicago Press, 1938.
Aichorn, August. Wayward Youth. New York; Viking Press, 1935.
Armstrong, C. P. Why Boys Desert Their Homes. Boston; Richard S. Badger,
Breckinridge, S. P. and Abbott, E. The Delinquent Child and the Home.
New York; Russell Sage Foundation, 1912.
Bell, Marjorie (ed.). Coping With Crime. New York; National Probation
Association, ISTT*
Bell Marjorie (ed.). Dealing With Delinquency. New York; National Proba¬
tion Association, 19lio,
Bowler, Alida C. and Bloodgood, Ruth S. Institutional Treatment of Delin¬
quent Boys. Part 2, "A Study of 751 Boys’* ^U. S. Department of
Labor, Cnildren's Bureau, Publication No. 230) Washington; Govern¬
ment Printing Office, 1936.
Burke, Dorothy W. Youth and Crime. (U. S. Department of Labor, Children's
Bvireau Publication, No. 196) Washington; Government Printing Of¬
fice, 1930).
Daarrow, Clarence. Crime Its Causes and Treatment. New York; Thomas Y.
Crowell Company, 1922.
Fenton, Norman and others. The Delinquent Boy and the Correctional School.
Claremont College Guidance Center, Claremont, California, 1935*
Franklin, E. Frazier. The Negro Family in the United States. Chicago;
University of Chicago Dress, 1939.
Gillin, John L. and Others. Social Problems. New York and London; D. Ap¬
pleton - Century Company, 19
Glueck, Sheldon and Elanor. Preventing Crime. (A Symposium).
Hartsough, Mildred L. Housing and Delinquency. Research Bulletin No. 1.
Housing Division. Vl/ashington, D. C., 1936.
Healy, William and Bronner, Augusta F. Delinquents and Criminals; Their
Making and Unmaking. New York; MacMillan Book Company, 1926.
Healy, William. The Individual Delinquent. Boston; Little, Brown, and
Company, 1915^» ~~~
Healy, William and Bronner, Augusta F. New Lights on Delinquency and Its
Treatment. (Results of a Research conducted for the Institute^on




Minehan, Thomas. Boy and Girl Tramps of America. New York: Farrar and
Rinehart, 193U.
National Probation Association. The Community Approach to Delinquency Pre-
vention. New York; 1936.
O'Connor, Zena C. The Runaway Boy in the Correctional School. New York:
Columbia University Press, 1935.
Richard, Mary. TShat Is Social Case Work? New York: Russel Sase Foundation
1922.
Robinson, Virginia. A Changing Psychology in Social Case Work. Chapel Hill
University of North Carolina Press, 1930.
Thurston, Henry W. Conoerning Juvenile Delinquency: Progressive Changes in
Our Perspectives. New lork: Columbia University Press, 19U2.
Van Waters, Miriam. Youth in Conflict. New York: Republic Publishing Com¬
pany, 1925.
Williamson, Margaretta. The Social Worker in the Prevention and Treatment
of Delinquency. New York; Columbia University Press, l935.
Booklets
MacCorraick, Austin H. The Michigan Boys Vocational School, Lansing. The
Report of a Survey Made for the Governor's Survey Committee during
the winter of 19141-1^2. New York City.
MacCormick, Austin H. New Hampshire State Industrial School Manchester.
A Survey Report"! The Uovernor and Council, Concord, New Hampshire,
19U3.
Laws of Delaware. Section of the Family Court of New Castle County, the
Juvenile Court of Kent and Sussex Counties, and The Ferris School
for Boys.
The Child Welfare League of America, Inc. General Report of the Services
Now Rendered to Dependent, Neglected, and Delinquent Children of
Delaware, with Recommendations!! 1936.
Schulze, Suzanne and Mayer, Morris F. Training House Parents. The National
Association of Training Schools, iebruary l9h6.
A Social Service Directory of Agencies in Delaware. Wilmington, Delaware;
The Delaware State Conference of Social Work, 19U2.
